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ABSTRACT . ' 

. Previous cross-cultural scaling studies are 

incorporated into a training and performance model of the classroom 
teaching job of" the college professor. The model, based on German and 

American datardescribes : and sets- a-norm for the- improvement_of 

classroom performance. Eight teaching performance factors and a set 
of seven continua (six predictors and one criterion variable) for trie 
quantification of teaching performance are included in the model. The 
present studies demonstrate the feasibility of normative teaching 
performance criteria anchored to physical scales. These scales may be 
applied to develop teacher training . programs, and posttraining 
performance evaluation programs designed to improve classroom 
teaching. (Author) 
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Cross-Cultural Scaling Studies in the Development of Probabilistic 
Teaching Performance Criteria Anchored to Utility and Time Scales' 



Mark G. Pfeiffer *> 

V 

La Sal le Coll ege, USA 
Wolfgang Lehmann and Ulrich Scheldt 
Ruhr University, W. Germany 



Abstract 

Previous cross-cultural scaling studies are incorporated into a 
training and performance model of the classroom teaching job of the 
college professor. The model, based on German and American data, 
describes and sets a norm for the improvement of classroom performance. 
Eight teaching performance factors and a set of seven continua (six 
predictors and one criterion variable) for the quantification of 
teaching performance are included in the model. The present studies have 
demonstrated the feasibility of normative teaching performance criteria 
anchored to physical scales. These scales may be applied to develop 
teacher training programs, and posttraJning performance evaluation 
programs designed to improve classroom teaching. 
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"’o 

According to Gage (1963, Pp. 118-120) hundreds of studies have already 
been completed for the purpose of developing adequate criteria of teaching 
effectiveness. But these studies have largely yielded the disappointment 
of poor agreement from one study to the next and the general lack of 
psychological and educational meaning. 

One solution to this criterion consistency problem could be the devel- 
\ 

opment of criteria of effectiveness in small, specifically defined aspects 
of the role of the teacher, rather than seeking criteria for the over-all 
effectiveness of teachers in the many varied facets of their roles 
(Gage, 1963) . 

The development of such specific aspects of teaching performance — . 
criteria are best exemplified in the studies which have succeeded in break- 
ing up the rather complex whole of teaching behavior into highly specific 

and operationally defined classroom teaching factors, e.g., Isaacson et_ 

•» 

0964); Pfeiffer and Rosbach, (1969). 

Description of the Teaching Model 

The approach to understanding the. col lege professor's job adopted in 
the present r eport was to view it directly from the standpoint of the 
activities performed in the classroom. A mul t id imsnsiona 1 scaling analysis 
of classroom activities of psychology professors isolated these performance 
factors (Pfeiffer & Rosbach, 1969). Judgments were made by professors and 
by students of psychology. Thus, data were obtained from two different ’ 
points of view, that of the student and that of his teacher. In both of 
these studies the same eight activity factors were found to account for the 
total classroom job. The high degree of congruence which was established 
between the factors developed independently from faculty and student 
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estimates opened the door for the further application of these eight factors 



Teaching Factors 

Knowledge .Dissemination 

* e 

a. Distinguishes between fact and opinion 

b. Presents application of theory 

° c. Employs textbook and/or prepared notes during lecture 

d. I n forms about ^i n format ion channels and sources (e.g., library) 

e. Conducts research (e.g^/co I lects data in class) 



Teacher-S tadent Feedback 



a. Provides feedback on tests and other material 

b. Reguests students to critigue course 

c. Conduces gues t ion-and-answe r periods 

d . . Gives tests and quizzes' 

e. Responds to student questions 

Advisory Guidance 



a* Advises on vocational goals 

b. Schedules student consultation 




ormation Dissemination 




a. Gives handouts (e.g., course out I i ne , etc.) 

b. Writes on blackboard 

c . Gives special instruction and information concerning labs, 
papers, etc.’* 

d. Ass i gns outs l de readings and preparation (other than text) 
Teacher Dynamism 

/ 

a. Gesticulates and/or moves around while lecturing 

b. Emphasizes material using humor 

c. Gives examples from personal experience 

d. Maintains eye contact 

Control of Student Behavior 

a. Responds to potential, or actual emergencies 
(e.g., student illness, bomb scare) 

b. Administers school regulations (dress, smoking, etc.) 

c. Transmits messages for others (e.g., departmental activities to 
be attended) 

Classroom Administration 

a. As s i gns seat i ng arrangement 

b. Takes rol 1 

c. Ass i gns grades 

d. Est * .shes range of acceptable classroom behavior 
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